
Bures Primary School Behaviour Curriculum  
 

 

 Our school values 

Reflection Relationships Responsibility 

We learn 
from our 
mistakes 

We take 
on 
feedback 

We are 
kind 

We 
work 
as a 
team 

We make 
good 
choices 

We try 
our 
best 

 

"Be strong and courageous. Do not be afraid; do 

not be discouraged, for the Lord your God will be 

with you wherever you go."   

Joshua 1:9   

 

 

Aims of our behaviour curriculum 

At Bures Primary School our key values are responsibility, reflection and relationships. 

Successful relationships are underpinned by the positive ethos promoted in our school culture; a 

culture which demands high expectations of staff and pupils and which also demonstrates 

respect, tolerance and understanding of difference, in the drive towards equity of opportunity 

and high aspirations for all. We aim to create a culture of exceptionally good behaviour: for 

learning, for community and for life. We aim to build a community which values kindness, care, 

respect, acceptance and empathy for others and to help learners take control over their 

behaviour and be responsible for the consequences of it. We encourage pupils to value the 

diversity in our society and the environment in which they live whilst becoming active and 

responsible citizens, contributing to the community and society. Through encouraging positive 

behaviour patterns, we can promote good relationships throughout our school community built 

on trust and understanding. We believe that as pupils practise these behaviours, over time they 

become habits that positively shape how they feel about themselves and how other people 

perceive them. 

Our curriculum is underpinned by the following principles: 

• Having clear and concise principles, routines, rewards and consequences that everyone 

follows 

• Teaching, not telling, children how to behave 

• Ensuring all adults are calm, consistent and fair in their response to behaviour 

• Focusing explicitly on valued behaviours: recognising, describing and explaining what 

we want to see 

• Adaptive approaches, where needed, for specific children with additional needs 

 

 



 

 

Valued Behaviours 

 

Reflection Relationships Responsibility 
We learn from our mistakes We take on feedback We are kind We work as a team We make good choices We try our best 
We want children to think carefully about their actions, choices, and 
learning. Pupils are supported and enabled to reflect: 

I learn from mistakes – I know mistakes help me grow, so I try again. 

I listen to feedback – I accept advice and use it to improve. 

I think about my choices – I consider how my actions affect myself and 
others. 
I notice my progress – I recognise what I have achieved and what I can 

improve. 

I ask questions – I am curious and want to understand more. 

I think before I act – I pause and make positive choices. 

I keep improving – I reflect on my learning and behaviour so I can do my 

best. 

We want children to have positive relationships with one 
another and the whole school community. Pupils are 
supported and enabled to build relationships: 

I am kind and respectful – I use kind words and actions, 
good manners and show respect to everyone. 
 
I work together – I cooperate, share and contribute 
positively. 
 
I include everyone – I help others feel welcome and valued. 
 
I listen carefully – I give others my full attention and value 
their ideas. 
 
I show empathy – I try to understand how others feel. 
 
I solve problems peacefully – I use calm words and seek 
help when I need it. 
 
I celebrate differences – I value and respect everyone's 
unique qualities. 
 
I encourage others – I support and celebrate the success of 
my classmates. 
 

We want children to act with honesty, reliability, and respect for their 
community. Pupils are supported and enabled to take responsibility by:  

I make good choices – I choose behaviours that help everyone learn. 
 
I try my best – I persevere even when learning is challenging. 

I take responsibility – I am honest about my actions and work to put 

things right. I accept consequences and move forward positively. 

I take ownership – I accept responsibility for my words and actions and 
understand the impact on others. I accept consequences calmly. 

I am ready to learn – I come prepared and follow classroom routine so 

everyone can learn together. 

I look after my school – I care for resources, equipment and our 
environment. 

I keep everyone safe – I follow rules and make sensible decisions. 

I am reliable – I complete my responsibilities and keep my commitments. 

I help my community – I contribute positively and take pride in making 
our school a great place to be. 

Helpful feelings associated with this value:  

Thoughtful, aware, mindful, insightful, balanced, grounded, considerate, 
understanding, clear-minded, empowered, brave 

Helpful feelings associated with this value:  

Kindness, respectful, trustworthy, helpful, supportive, 

considerate 

Helpful feelings associated with this value:  

Trustworthy, reliable, helpful, caring, respectful, proud, considerate, 
accountable, supportive, dependable 



 

 

 

 

Implementation   We implement our intended behaviour curriculum through several deliberate and strategically planned approaches: 

Collective worship One Decision and 
personal development 

Routines/expectations Universal offer Celebration Consistency Culture 

Whole school focus on values 
and expectations 

Opportunities to develop an 
understanding of safety, 
positive relationships and 
looking after oneself through 
lessons and circle time. 

Focused purposeful practice 
of class-based routines 

Expectations and support 
included within all lessons 

Celebration of meeting 
valued behaviour 
expectations.  
The use of consequences 
and restorative practice for 
detrimental behaviour 
choices 

Application of policy Promoting positive 
relationships within the 
whole school community 

 

 

Overview of themes for lessons/Circle time 

Circle time session- to practice and role play routines and expectations. Problem-solve issues together. 

Emotional literacy lessons to explore and build emotional vocabulary and regulation. 

 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

Reception to 
Year 6 

Belonging and routines 
-Ready to learn, 
-listening 
-transitions 
 

Relationships 
-Kindness 
-empathy 
-teamwork 
 

Responsibility 
 -Choices 
-Independence 
-perseverance 

Reflection  
-feedback  
-mistakes  
-repair 

Community 
-Respect 
-Diversity 
-leadership 

Resilience 
-Change 
-Challenge 
-preparation 

 Who are we? /School values 

Why routines matter 

Kindness 

Respect 

Making choices 

Honesty 

Growth mindset 

Feedback 

Leadership 

Citizenship 

Resilience 

Change 



Ready to learn 

Listening 

Following instructions 

Learning from mistakes 

Celebration 

Friendship 

Conflict 

Including others 

Empathy 

Bullying 

Looking after equipment 

Organisation 

Perseverance 

Independence 

Helping others 

Apologies 

Repairing relationships 

Self-control 

Thinking before acting 

 

Protecting the environment 

Diversity 

Courage 

Speaking up 

 

Secondary readiness/new year 

group 

Celebrating growth 

Personal goals 

Reflection 

 



 

 

Teaching the curriculum 

We teach valued behaviours and to not just expect valued behaviour. A child’s behaviour is impacted by their ability to communicate their thoughts and emotions and by their life experiences. As a school, we aim to 

consider this at all times and to not react to a behaviour without considering the child. All behaviours are dealt with in a way that repairs the effects of an incident and endeavours to reduce detrimental behaviours in the 

future. Our aim is to equip each child with the knowledge and skills that they need to develop to be successful citizens.  

Valued behaviours are explicitly taught and regularly refreshed to ensure all pupils understand the expectations of them. The learning behaviour and expectations set out clear parameters for behaviours for learning, 

standards and routines so that we have a shared and consistent language of expectations across school.  

• The curriculum is taught explicitly alongside the traditional National Curriculum subjects though weekly lessons and circle time sessions.  

• Children should learn the content of the curriculum so that they can recall the information and act upon it. At the start of each term, routines and expectations are revisited with pupils and will continue to be reinforced 

throughout the year.  

• Teachers will also demonstrate these behaviours and ensure pupils have many opportunities to practise these (particularly in the first few days of term). It is expected that all pupils will know this content 

 

 

Teaching routines and behaviour expectations 

It is important that all school staff know the details of this curriculum, teach it explicitly to children and continuously maintain the high standards we set. By doing so we support each other to create a culture where pupils 

feel safe and are able to learn in an optimised environment and where teachers are free to teach. The process for teaching behaviour explicitly is as follows: 

IDENITIFY the behaviour we expect  

TEACH pupils explicitly how to behave well 

MODEL the behaviour we are expecting  

PRACTISE behaviour, routines and processes to ensure consistency 

NOTICE valued behaviour and praise/reward 

CREATE conditions for valued behaviour. i.e. the culture of what we value and believe in 

ACCOUNTABILITY of all staff in the collective duty of supporting and upholding behaviour expectations. 

 



Routines and expectations 

Routine Why Children will Adults will Adaptations When pupils will learn this 

 
Start of 
the day 

 
 
 

• No missed 
learning. 
 
 • Providing a calm, 
purposeful start to 
the day. 
 
 • Ensure all pupils 
are ready for their 
learning.  
 
• Children and 
adults feel valued 
and welcomed which 
sets a positive tone 
for the day ahead.  
 
•Cloakrooms/corrido
rs are calm, quiet 
and safe places.  

Getting to school:  
• Be on time for school.  
• Walk through the gates and go 
straight to your classroom.  
 
Cloakroom/Lockers 
• Put your things away quickly and 
carefully in the cloakroom.  
• Keep the cloakroom tidy for 
everyone.  
 
In the classroom:  
• Go into your classroom calmly and 
quietly. 
• Say “Good morning” to your 
friends and teachers.  
• Find your seat and start your 
morning work. 

Modelling and greeting:  
• Model the behaviours we expect from pupils, 
including how to greet and respond (e.g., “Good 
morning”).  
• Stand at the door, greet all pupils warmly, and open 
the doors on time.  
 
Morning routine:  
• Ensure there is purposeful morning work/regulation 
activities ready. 
 • Encourage children to settle quickly through 
meaningful interactions.  
• Support pupils with early morning tasks.  
 
Engaging with families:  
• Engage openly with parents   
• Deal with immediate concerns or arrange a follow-up 
discussion if needed.  
 
Cloakrooms and environment:  
• Ensure cloakroom areas are neat, tidy and safe 
throughout the day.  
Recognising positive behaviour:  
• Notice pupils showing valued behaviour and praise 
them:  
 
Use cues  
e.g. Talking to self: ‘I wonder why ____ didn’t say 
good morning to me just now?’ ‘Remember when 
you…..’ ‘Remember how we…’ 
 
 
 
 
 
 
 
 
 
 
 
 

•Additional practice timetabled in for 
pupils  
 
• Clear plans and consistency in 
approach for children who struggle to 
come into school in the morning – CT 
responsibility with support from 
SENDCO and SLT as required  
 
• Additional adult support for pupils, 
especially when cloakrooms move 
outside the classroom  
 
• Daily social stories to support 
learning the morning routine and 
expected behaviours  
 
• Meetings and support for parents 
whose children are persistently late to 
school – SLT to lead on this with 
support from the EWA. 

• In Reception pupils will be taught how to 
enter a classroom calmly, say good morning 
and settle on the carpet – with increasing 
independence.  
 
• Pupils should be fluent and independent in 
these behaviours by Christmas. Additional 
support to be put into place for pupils who 
are not showing this behaviour so that they 
are ready for Year 1 (see below).  
 
• In Year 1 staff will reinforce/consolidate 
these behaviours.  
 
 
• In Year 2, staff will reinforce and build on 
these behaviours as the children move to 
using a cloakroom outside of their 
classrooms.  
 
• In KS2, staff will build on this by expecting 
pupils to do this with automaticity whilst 
offering support to peers who may require 
additional support. 



 
Learning 

Time 
 

 
 
 
 
 
 

To know what we 
are expected to do. 
 
To create a calm, 
positive place for 
everyone to learn.  
 
To listen carefully 
and learn from each 
other and our 
teachers.  
 
To ensure we can be 
successful and make 
progress.   
 
To feel proud of our 
hard work.  
 
To think hard and 
challenge ourselves. 
 
 
 
  

Getting ready for learning:  
• Settle down quickly and quietly so 
you’re ready to start.  
• Stay in your place unless your 
teacher tells you to move. 
 • Keep your working space tidy and 
clear.  
•Know how to follow the stopping 
strategy: 5,4,3,2,1 
 
 Listening and joining in:  
• Listen carefully and join in  
• Follow your teacher’s instructions 
the first time.  
• Show respect by listening, using 
kind words, and following 
instructions from your teacher and 
friends.  
 
Doing your best:  
• Always try your best with your 
work.  
• Remember, it’s okay to make 
mistakes – that’s how we learn!  
• Have a go yourself first. 
• Ask for help if you need it  
• Always ask before leaving the 
classroom.  
 
 Helping in class:  
• Help keep your classroom tidy and 
make sure things are off the floor.  
• Talk nicely and kindly to everyone. 
• Treat equipment appropriately and 
with respect 

Being present and engaging:  
• Be present in the classroom by moving around, 
giving commentary, and using gentle touch when 
needed so every child feels noticed and supported.  
• Interact positively with all pupils and actively engage 
them in their learning.  
• Use positive phrases and tell children exactly what 
they’re doing well, like, “You’re sitting so quietly and 
focusing – I’m really proud of you!”  
• Model the behaviours you expect from children – 
don’t shout or react negatively. 
Consistency and clear expectations:  
• Clear visual instructions put on the board for children  
• Timer used so children can see how long they have 
left for tasks and to keep lessons running efficiently.  
• Expect quiet, calm transitions, using silent signals  
Ensure children have what they need for the learning 
or can access it calmy and safely.  
• Always insist on silence before moving on when 
using hand signals.  
• Avoid collective punishments – don’t keep the whole 
class in if only a couple of children were talking.  
• Be consistent in your expectations and approach so 
children always know what’s expected. 
 
Supporting all pupils:   
• Help children prepare for changes in routine (e.g., 
using social stories for parties).  
• Scaffold tasks and use adaptive strategies  
• Plan tasks carefully so they help children remember 
and use what they’ve learned.   
 
Using effective teaching methods:  
• Use cooperative strategies like routines, timetables, 
and knowledge of the children.  
• Use Walkthrus consistently – clear modelling (I do, 
we do, you do), think-pair-share, cold calling, and 
checking for understanding.  
 
Celebrating valued behaviour:  
• Notice valued behaviour and celebrate it by:  
o Recognising it in class and giving DOJO points 
o Sending home a positive message  
o Sending children to SLT for a praise 
 

•Additional practice for pupils in small 
groups or 1:1  
• Behaviours broken down into 
smaller steps of learning  
• Additional adult support for pupils  
• Behaviour plans  
• Visual prompts and aids  
• Own workspace, away from 
distractions  
• Planned time away from the 
classroom for a movement break or 
other brain break. 
 • Daily social stories to support 
learning the morning routine and 
expected behaviours 
 
 

In Reception pupils will be taught calm, quiet 
transitions modelled by adults and copied by 
pupils  
• practicing 5,4,3,2,1 stop signal  
• listening to others through carpet time and 
turn taking  
• taught how to tidy up 
 • taught that mistakes are how we learn  
• taught to ask for help when it is needed 
within continuous provision  
• Taught think, pair, share through phonics 
and other short carpet lessons  
 
Year 1  
• ensuring they have what they need to 
complete a task/activity through using visual 
prompts  
• Summer term – learn to transition between 
carpet and table-based activities within 
lessons, ready for Year 2  
• Taught how to ask for help in lessons in the 
summer term, to be ready for Year 2  
 
Year 2  
• In Year 2, staff will reinforce and build on 
these behaviours as the children move away 
from continuous provision.  
 
KS2  
• In KS2, staff will build on this by expecting 
pupils to do this with automaticity whilst 
offering support and/or understanding to 
peers who may require additional support.  



Use cues e.g. Talking to self: ‘I wonder why it’s got 
so noisy in here?’ ‘Remember when we…..’ ‘Remember 
how we…’ Visual timetables, Time reminders 
 

Moving 
around the 
school 

 

To keep everyone 
safe. 
 
Creates a calm, 
organised and 
welcoming 
environment.  
 
Shows that we 
respect and trust 
each other. 
 
Calm movement and 
transitions will help 
us settle quickly and 
be ready.  
 
It supports our self-
control.  

Lining Up:  
• Walk calmly and quietly.  
• Keep in a single file line, in register 
order, with your adults at the front.  
• Listen and wait for your adult to 
tell you what to do.  
•We face forward in the line   
•When called, you must line up in 
your lining up order quickly 
• Give everyone space 
• Keep hands and feet to yourself 
 
Being kind and helpful:  
• Hold doors open for others, 
including adults.  
• Pick up any rubbish you see as you 
walk past it.  
• Greet others with a smile or a 
“hello.”   
 
Taking care of our school:  
• Go straight back to class after 
going to the toilet.  
• Turn off lights when you leave a 
room. 

Teaching and reinforcing expectations:  
• Consistently teach and reinforce expectations with 
pupils. 
 • Model expectations through your own actions.  
• Revisit and reteach expectations as needed.   
• Ensure children line up in order 
•Use agreed stopping strategies  
 
Promoting positive behaviour:  
• Notice pupils showing valued behaviour and praise 
them (celebrate in class, send home a text, DOJO 
points, send to SLT for positive noticing).  
• Remind pupils who leave the classroom to go to the 
toilet to return straight away afterwards. 
 
Maintaining a safe and tidy environment: 
 • Ensure doors are closed properly as you walk 
through them.  
• Pick up litter around the school. 
 • Turn off lights when you leave an empty room.  
• Leave rooms tidier than you found them.  
• Keep staff toilets tidy after use.  
 
Use cues e.g. Talking to self: ‘I wonder why you are 
running when it is dangerous and you could get hurt.’ 
‘Remember when you…..’ ‘Remember how…’ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Additional practice timetabled in for 
pupils of how to walk around the 
school  
• Daily social stories to support 
learning the expected behaviours of 
moving around school  
• Adult support – 1:1 or in a small 
group 

Reception 
• How to walk around the school quietly and 
by walking e.g. when they go to the school 
library  
• Then in the summer term, they will practise 
coming to collective worship  
Year 1 
 • Children continue to practice and 
consolidate these skills whenever they walk 
around school or between activities in 
continuous provision.  
Year 2 
 • In Year 2, staff will reinforce and build on 
these behaviours. 
 KS2  
• In KS2, staff will build on this by expecting 
pupils to show these behaviours and model 
them to younger children too. They may also 
be given the responsibility of showing visitors 
around school 



Playtimes 
 
 

 

• Playtimes will be 
safe.  
 
Playtimes will be 
enjoyable.  
 
Everyone is 
included.  
 
Supports positive 
relationships with 
one another.  
 
Helps everyone to 
explore confidently.  
 

Moving around and using 

equipment:  
• Walk safely to and from the playground.  
• Use play equipment in the right zones at 

lunchtime 
• Follow the playground rules and follow 

rotas and timetables.  
• Use the equipment properly – see the 
rules in each zone  

• At the end of lunch, everyone helps tidy 
up when you see the tidy-up sign  

• Sitting on the benches only.   
 
Taking care of the environment:  

• Put rubbish in the bin.  
• Look after the plants and trees. (No 

climbing) 
• Keep toilets clean and use them and go 

straight back out to the playground.  
• Keep the playground and school tidy. 
 

Looking after each other:  
• Show respect by listening carefully, 

using kind words, and following adults’ 
instructions.  
• Share and take turns.  

• Play nicely with others, giving them 
personal space.  

• If you need help, ask an adult.  
• Kind hands and feet.   
 

Lining up and responding to signals:  
• At the first signal, at the first whistle-

stop talking and stand still.  
• At the second whistle, walk and line up 

in the right place for your year group. 
Wait for the adult to tell you your clasa 
are ready to go.   

  
Older children’s role:  

• Year 5/6 pupils will use their Active 
Leader training to play with and support 
younger children./buddies 

 

Supervision and safety:  
• Walk children out to the playground and check there 
is supervision before leaving them.  
• Liaise with colleagues and team leaders to cover 
planned absences, including break duties.  
• Follow all rotas and timetables – ensure cover is in 
place for absence  
 
Positive behaviour and modelling:  
• Model healthy eating (hot drinks on the playground 
must be in a covered cup).  
• Model picking up litter and praise children doing the 
same.  
• Show children how to use equipment safely (no 
walking on benches) 
• Actively engage with pupils and build positive 
relationships.  
• Draw children’s attention to the different zones and 
their rules 
• Remind children not to eat on the playground at 
lunchtime.   
 
Transitions and end of break:  
• Be on time for duty and for lining up in the 
playground 
• At the end of playtime/lunchtime:   
o Wait for children to stop and listen.  
o Tell them to line up in register order. 
 o Teachers arrive promptly to walk children back in 
silence.  
o Move classes off the playground quickly to avoid 
waiting and unnecessary standing around. Use the 
script “We are in a line, no talking” and address any 
chatting as you walk.  
 
Dealing with behaviour:  
• Be consistent, fair and avoid arbitrary consequences. 
• At lunchtime, lunchtime staff take more serious 
behaviour matters to SLT  
• Notice valued behaviour and praise it by:  
o Celebrating in class dojos 
o Sending home a positive text  
 
Use cues e.g. Talking to self: ‘I wonder why there is someone 

talking behind me and we are not walking in as well as 
yesterday?’ ‘Remember when you…..’ ‘Remember how we…’ 

• Additional practice timetabled in for 
pupils e.g. scaffolded play situations 
in a small group with an adult  
• Positive play for children who need 
adult support in learning how to ask 
to play, to play and to share, turn 
take etc (positive play is also for 
children who find the playground 
overwhelming and is a safe space for 
them).  
• Additional adult support for pupils 
on the playground to mediate and 
structure play with peers  
• Separate playtimes or play areas for 
pupils who need the space but not 
the other children around them.  
• Daily social stories to support 
learning the expected behaviours of 
the playground  
• ELSA and/or social skills 
intervention  
• Support from a playground buddy  
• Time to reflect on actions and be 
reminded of expectations 

Reception 
 • Play pod rules taught and practiced where 
staff go to playground and teach how to use 
play pod safely).  
• Adults will stay with them whilst they eat 
their lunch in the hall.  
• Children taught how to play with 
toys/objects  
• Children taught how to share and turn take 
• Children taught how to treat plants. 
 • Autumn term – taught about the different 
zones at lunchtimes 
 • Children taught how to respond to the 
playtime stop signals and how to walk back 
to class quietly and calmly  
• Children taught how to play with each other 
and use language to communicate how they 
are feeling instead of harmful actions such as 
biting or kicking.  
Year 1  
• Children continue to practice and 
consolidate these skills through continuous 
provision, so that they know how to behave 
at playtimes.  
• Practice how to use Play pod equipment 
safely in specific lessons  
 
Year 2  
• In Year 2, staff will reinforce and build on 
these behaviours as the children move to 
using the playground at playtimes. 
Behaviours & expectations will need to be 
taught before the children’s first playtime and 
then repeated.  
 
KS2  
• In KS2, staff will build on this by expecting 
pupils to show these behaviours on the 
playground and take additional 
responsibilities such as peer mediators and 
Active Leaders.   



Collective 
worship 
 

 

A time to think, 
reflect and pray.  
 
A quiet time to come 
together as a 
community.   
 
A time to 
respectfully 
celebrate one 
another’s 
achievements.  
  
A peaceful and 
welcoming 
environment where 
everyone feels 
included.  
 
It supports positive 
relationships with 
one another.  

Walking to and from collective 
worship:  
• Walk quietly to and from the 
collective worship.  
• Enter the hall silently.   
 
During collective worship:  
• Sit sensibly and quietly facing the 
front. 
• Listen carefully and join in when 
you are asked.    
• Celebrate other people’s successes 
by clapping nicely.  
Keep hands and feet to yourself.  
 
 Leaving collective worship:  
• When your year group is called 
leave silently.  

 

Helping out:  
• Faith council should show others 
how to behave.  
• Help put away chairs after the 
collective worship.  
• Year 6 children put out chairs for 
parents on Friday mornings  

Modelling and reinforcing expectations:  
• Model the same expectations expected of pupils in 
collective worship (no talking, no laptops).  
• Arrive on time to the collective worship and monitor 
the behaviour of all children, not just your own class.  
• Actively reinforce expectations by speaking to or 
moving children who aren’t following the rules – not 
just those in your class.  
• Provide gentle reminders when needed.  
• Use the Behaviour Curriculum’s visual cues and 
prompts on the screen at the start and end of 
collective worship to help reinforce expectations.  
Positioning and adjustments:  
• Carefully check seating – make sure children are in 
register order when they arrive in the hall, as some 
may switch places.  
• Make reasonable adjustments for pupils who need it 
(e.g., moving children if their position isn’t working  
 
Celebrating and including everyone:  
• Celebrate all pupils’ achievements – track dream big 
certificates so everyone receives one by the end of the 
year. Track badges. 
• Notice pupils showing valued behaviour and praise 
them (celebrate in class, send home a text send them 
to SLT for a positive noticing, dojos) 
 
Using equipment and the environment:  
• Stack chairs on the trolley and put benches away 
after collective worship.  
• Turn off the hall PC and sound equipment to prevent 
fire risk or static build-up.  

 

Use cues  
e.g. Talking to self: ‘I wonder why people are coming 
into collective worship talking when they know the 
rules on coming in silently?’ ‘Remember when you…..’ 
‘Remember how…’ • Visual reminders 
 
 
 
 
 
 
 

• Additional practice timetabled in for 
pupils of how to walk to/from and sit 
in collective worship  
• Some children may need reduced 
timeframe expectations which are 
built upon i.e. attend assemblies for a 
shorter length of time initially.  
• Social stories to support learning 
the expected behaviours of 
assemblies 
 • Adult support – 1:1 before, during 
and after assemblies 
 • Visual aids 
•Green room – a quiet place for 
reflection 

Reception 
• Will teach the sitting and listening skills 
required during lessons.  
•  
• Will then attend collective worship in Term 
4 so that the children are ready to progress 
into Year 1.  
Year 1  
• Children continue to practice and 
consolidate these skills by attending collective 
worship.  
Year 2  
• In Year 2, staff will reinforce and build on 
these behaviours.  
KS2  
• In KS2, staff will build on this by expecting 
pupils to show these behaviours and model 
them to younger children too. They may also 
be given the responsibility of supporting staff 
in the setting up and running of collective 
worship.  
• Faith council will lead and support collective 
worship 



PE 
 

 

•To ensure PE 
lessons are safe. 
• To keep pupils fit 
and healthy.  
• To promote 
healthy lifestyles, 
now and in the 
future.  
• To develop 
sportsmanship, 
understand that we 
cannot always win.  

Getting ready for PE:  
• Bring your PE kit to school  
• If you forget your kit, you will use 
the class spare kit.   
• Change for PE lessons quickly, 
sensibly and independently.  
• Take off any jewellery and tie up 
your hair. If you have earrings, take 
them out. 
 
Moving and using equipment:  
• Walk sensibly to and from the hall, 
playground or field.  
• Use the equipment safely and 
always listen to the adults.  
  
Joining in and working 
together: 
•Join in and try your best in the 
lesson. 
• Work as part of a team and help 
each other. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Preparation and equipment:  
• Ensure each year group has spare PE kit in their 
classroom.  
• Wear appropriate PE kit when teaching lessons.  
• Use a countdown timer for getting changed. 
• From Year 4 onwards, make sure boys and girls can 
change separately. 
 • Put “we are changing” signs on the door  

 

 Modelling and setting expectations:  
• Model the behaviours expected in PE lessons so 
children are clear about what to do.  
• Model appropriate learning behaviour throughout.  
• Monitor noise levels, adjusting based on the lesson.  
• Encourage all children to do their personal best.  
Supporting all children:  
• Liaise with parents if a child repeatedly has no kit – 
explain they’ll wear the spare kit in the office. 

•Additional practice timetabled in for 
pupils of how to get changed for PE  
• Timetable adaptations may be 
required e.g. getting changed for PE 
earlier than rest of the class to reduce 
anxiety  
• Daily social stories to support 
learning the expected behaviours of 
getting changed for PE  
• Adult support i.e. 1:1 from the 
school sports coach  
• Visual aids and a checklist 

Reception 
 • Pupils will learn how to change into their 
PE kits at school.  
• PE lessons start is where behaviour 
expectations are also taught.  
Year 1  
• Children continue to practice and 
consolidate these skills in PE lessons and in 
continuous provision.  
Year 2  
• In Year 2, staff will reinforce and build on 
these behaviours.  
KS2  
• In KS2, staff will build on this by expecting 
pupils to show these behaviours and take 
part in representing the school at sporting 
events. 



Dinner hall 

 

• To ensure lunch 
times are safe, 
sociable and 
enjoyable.  
• To develop and 
practise life skills 
safely.  
To create a friendly 
and welcoming 
place.  
A clean and happy 
environment to eat 
our food.  

Getting your lunch:  
• Quietly line up in the order 

given by the adult against the 
walls outside the hall doors.  

• Line up quietly and sensibly as 
you come into the hall by the 
hot counter.  

• Say please and thank you when 
asking for your lunch 

• Sit down at a table as soon as 
you have your lunch 

• Stay seated whilst eating.  
• If you need help, put your hand 

up.  
 
Talking and eating:  
• Use a quiet voice and only talk to 
the people on your table.  
• Use good table manners (like using 
your knife and fork properly).  
• Say “please” and “thank you.”  
• Only eat and touch your own food.  
 
 
Tidying up and moving on: 
 • When you’ve finished eating, clear 
your tray or lunch box, tidy your 
space and walk quietly out to the 
playground 
  
  
 
 
 
 
 
 
 
 

Supporting children in the dining hall: 
 • Lead R- 2 children to the hall for their lunch.  
• Warmly welcome pupils as they enter and help them 
settle.  
• Interact with children while they eat to build social 
skills.  
• Support children with table manners and eating 
calmly.  
• Remind children to use quiet, calm voices and to 
walk safely.  
• Encourage valued behaviour and praise it (e.g., 
lunchtime certificates, class celebration, sending them 
to SLT for a positive noticing) 

 

Supervising and supporting:  
• Staff on duty should supervise Reception children 
when they are eating and then support clearning and 
tidying. 
•Staff to support monitors to fulfil their duties 
•Staff not in the dining hall who see children with food 
elsewhere (like the playground) should send them 
back to the hall.  

 

Modelling and role-modelling:  
• Model quiet, calm voices and good table manners.  
• Reinforce expectations about noise levels and 
walking.  
• Role model the behaviour expected of pupils.  
  
Use cues e.g. Talking to self: ‘I wonder why this table 
is so loud today when it was using table voices so well 
yesterday?’ ‘Remember when you…..’ ‘Remember 
how…’ 

•Additional practice timetabled in for 
pupils e.g. scaffolded role play eating 
situations  
• Positive play for children who need 
adult support in learning how to eat 
their food and show valued behaviour 
in the lunch hall and in lunch clubs 
e.g. positive play  
• Separate lunchtime eating spaces 
e.g. Green room quiet club  
• Daily social stories to support 
learning the expected behaviours of 
the lunch hall  
• Social skills intervention  
• Support from a peer – children are 
sat in the same seats each day to 
ensure there is consistency and to 
ease anxiety.  
• Time in the green room to reflect 
on actions and be reminded of 
expectations 

Reception 
Will be supported by staff and their Year 6 
buddies…  
• To use cutlery  
• To use a quite voice in the dining hall  
• To line up calmly and quietly for food when 
their table is called.  
• To say their name and please and thank 
you when they have been given their food.  
 
Year 1  
• Children continue to practice and 
consolidate these skills  
 
Year 2  
• In Year 2, staff will reinforce and build on 
these behaviours.  
 
KS2  
• In KS2, staff will build on this by expecting 
pupils to show these behaviours in the lunch 
hall and take additional responsibilities such 
as prefects who help with lunchtimes 

Movement 
breaks 
 
Separate 
section 
needed 

•Supports wellbeing 
and focus, 
movement breaks 
help children 
manage their 
energy, focus better, 
and feel calm.  

Taking part in movement 
breaks:  
• Join in with movement breaks 
sensibly and safely.  
• Follow what the adult says during 
the movement break.  
After the movement break:  

Identifying and planning:  
• Identify children who need extra movement breaks 
and speak to SLT about how to support them best.  
• Work collaboratively with Mrs Howson to design 
movement break menus for children who need them.  
 
Setting up movement breaks:  

•Visual supports and clear instructions: 

• Use visual schedules or symbols to show 
what the movement break looks like.  

• Offer simple, step-by-step instructions or 
a checklist.  

Individualised movement menus:  
• Work with the SENDCO to create a 

movement menu tailored to each child’s 

Reception 
• Adults model how to move safely, use 
equipment, and listen for instructions.  
• Children practise following simple routines 
for movement breaks (e.g., lining up, 
listening for stop/go cues).  



 

• Creates a safe and 
supportive 
environment – 
showing children 
how to move safely 
and sensibly builds 
trust and safety.  
• Models self-
regulation – adults 
show children how 
to manage their 
bodies and 
emotions, and 
children learn by 
example.  
• Ensures fairness – 
clear routines and 
expectations mean 
everyone has a fair 
chance to participate 
and feel included.  
• Builds 
independence – 
children learn to 
take responsibility 
for their own 
behaviour and 
understand how to 
use movement 
breaks to help them.  
• Encourages 
respect – for others, 
the space, and the 
equipment, making 
it easier for 
everyone to learn. 

• Go back to your workstation or 
classroom quickly and quietly when 
the break is finished.  
Understanding movement 
breaks:  
• Know that movement breaks have 
different parts – getting ready, 
moving, then calming down.  
• Understand that some children 
need more movement breaks than 
others. 

• Set expectations using visuals and timers.  
• Follow the child’s movement break menu if one is in 
place.  
• Ensure movement breaks include an altering activity, 
an organising activity and finish with a calming 
activity.  
• Never play football unless it’s specifically part of a 
child’s movement break plan.  
Supervision and safety:  
• Provide whole-class movement breaks as needed.  
• Ensure children are not left alone during movement 
breaks.  
• Make sure breaks end with calming activities so 
children are ready to return to learning.  
 
Use cues  
e.g. Use of hand up signal to stop Use of visual 
schedule / movement menu Timers 

sensory and movement needs (e.g., some 

may need more calming activities, others 
more energising ones).   
 

Flexible timing and frequency:  
• Allow for shorter, more frequent breaks if 

needed. • Give pupils who need it more 
flexibility in when to take their break.   
Safe and calming spaces:  

• Designate a safe area where pupils can 
do their movement break quietly and 

without distractions.  
• Offer noise-cancelling headphones or 
other calming tools if needed.  

 
Choice and control:  

• Let pupils choose between a few options 
for movement activities that meet their 

needs.  
• Give them a sense of ownership over 
their break.  

Adapt the activities themselves:  
• Simplify movements or break them down 

into smaller parts.  
• Use softer or lighter equipment (like 
foam balls) for children sensitive to noise 

or pressure. Adult support:  
• Provide more direct adult supervision if a 

pupil struggles to follow routines 
independently.  
• Use prompts and praise to guide them 

back to learning after their break. Peer 
modelling or buddy support:  

• Let a trusted peer model the break 
alongside the pupil, if it helps them feel 

safe and included. 
 
Consistent routines:  

• Stick to familiar routines and visuals to 
help pupils feel secure. 

 
 

• Use of visual supports (pictures, symbols, 
songs) to help children understand what’s 
expected.  
• Play-based learning – children explore how 
their bodies move and learn to calm down 
after active play.  
• One-to-one support for children who need 
it, with lots of praise and gentle reminders. In 
 
Key Stage 1 (Years 1-2):  
• Children learn to follow basic movement 
break routines more independently (e.g., 
stopping when they see the hand signal).  
• Simple voice level expectations start to be 
taught and practised. 
Use of calm and safe transitions (lining up, 
sitting quietly).  
• Adults encourage children to notice when 
they need to calm down and take a break.  
• Pupils start to understand that everyone’s 
needs are different and respect others’ space.  
 
In Key Stage 2 (Years 3-6):  
• Children are expected to follow movement 
break routines independently, including using 
the right voice level for each activity.  
• They learn to adapt behaviour for different 
spaces (e.g., library, collective worship, 
outside).  
• Adults still model expected behaviour, but 
children are encouraged to self-monitor (e.g., 
noticing if they’re getting too loud or need a 
calming break).  
• Year 5/6 pupils may model this behaviour 
for younger children (e.g., as Active Leaders 
or prefects).  
• Children learn about different sensory 
needs and how to respect those around 
them. 
 
 
 
 
 
 



End of day 

 

•To make sure 
everyone is collected 
safely.  
• To leave school 
happy and 
positively.  
To enjoy a story 
together.  
To make sure we 
have got all our 
belongings.  
To leave school 
calmly and 
positively.  
• To develop good 
home-school 
communication and 
relationships.  
• To encourage 
independence and 
responsibility. 

Tidying up:  
• Help tidy up the whole classroom, 
not just your own mess. 
 • Pick up everything off the floor 
before the cleaners come.  
• Clear your workspace and leave it 
tidy.  
• At the end of the day, help stack 
the chairs.  
 
Looking after belongings:  
• Collect your things calmly and 
sensibly.  
• Make sure you take everything 
with you when you leave. 
 
Listen to a story  
Celebrate the positives of the day.  
 

 

Moving around safely:  
• Line up quietly and sensibly.  
• Wait for your adult to tell you 
when to leave the classroom.  
• Stay with your adult once you’ve 
been collected.  
• Don’t go back into school without 
telling an adult.  
• Leave the school site promptly.  

Modelling and expectations:  

• Model and show children what you expect at the end of each 
day.  
• Teacher and TA spaces should be tidy and set an example 

for children.  
• Don’t tidy up after children – encourage them to take 

responsibility.  
• Remind children not to ride bikes or scooters on school 
grounds.  

 

End-of-day routine and dismissal:  

• Stop the lesson in time for pupils to get ready calmly for 
home.  

• Give pupils clear instructions about what to do at the end of 
the day.  
• Monitor cloakroom/corridor activity – an adult should be 

present to ensure children take everything home (PE kits go 
home on Fridays).  

• Line up and lead your pupils out to playground/by classroom 
door, ensuring safe and quiet movement.  

• Open gates on time  
• Check that children leave with a known adult – this must be 
seen.  

• Take any pupils not collected to the office area.  
 

Communication and safeguarding:  
• Follow all safeguarding procedures for dismissing pupils – if 
unsure, ask SLT or the DSL.  

• Know who is collecting each pupil before the end of the day, 
including those with permission to walk home alone.  

• Communicate any club register absences with office  
• Let class teachers know if there are any changes to 
children’s pick-up arrangements.  

• Share any immediate concerns (e.g. behaviour, first aid) 
with parents/carers before the end of the day.  

• Remind parents to use the school meeting request form if 
they want a longer conversation (from the Communication 

Policy).  
• Ensure discussions with parents take place away from other 
parents to protect privacy.  

Celebrating positive behaviour:  
• Notice pupils showing valued behaviour and praise them by:  

o Celebrating them in class. Dojo 
o Sending home a message 
o Sending them to the HT/DHT for positive noticing   

Use cues  
e.g. • Talking to self: ‘I wonder why there are still things in 

the cloakroom when we all need to take our belongings home 
with us?’  
• ‘Remember when you…..’  

• ‘Remember how…’  
• Visual reminders e.g. checklist for belongings 

•Additional practice timetabled in for 
pupils of how to get ready at home 
time  
• Timetable adaptations may be 
required  
• Daily social stories to support 
learning the expected behaviours of 
getting ready for home time  
• Adult support – 1:1 or in a small 
group at the end of the day  
• Visual aids on resources and a 
checklist for belongings  
• Pictures showing what workstations 
or areas of the classroom should look 
like when tidy  

Reception are taught to: 
 -tidy up  
-collect belongings  
-wait for parents with teacher  
Year 1 
 • Children continue to practice and 
consolidate these skills with increasing 
independence  
Year 2  
• In Year 2, staff will reinforce and build on 
these behaviours with adult support in the 
cloakroom at all times.  
KS2  
• In KS2, staff will build on this by expecting 
pupils to show the 



Wet play 

 

•Keeps everyone 
safe – calm, sensible 
play indoors stops 
accidents and makes 
sure everyone feels 
secure.  
• Shows respect – 
for other people, the 
classroom, and the 
equipment.  
• Helps everyone 
learn – calm 
transitions and tidy 
classrooms mean 
children can get 
straight back to 
learning.  
• Builds social skills 
– sharing and 
including others 
shows kindness and 
helps everyone feel 
like they belong.  
• Develops 
responsibility – 
children learn to 
look after 
themselves, their 
environment, and 
each other. 

Staying in the right place:  
• You should stay in your classroom 
or indoor area.  
• You should sit in your own chair, 
but you can stand up to chat or play 
games as long as you’re sensible 
and safe.  
 Using indoor voices: 
 • You should talk calmly and use a 
quiet voice.  
Playing safely and sensibly: 
 • You should choose calm games 
and activities that don’t put anyone 
at risk.  
• You should play board games, 
draw, read, or do other quiet 
activities.  
Being kind and including others: 
• You should share toys and games 
fairly.  
• You should let others join in and 
be friendly to everyone.  
Tidying up afterwards:  
• You should put games and toys 
back where they belong before 
going back to lessons. 
 • You should make sure the 
classroom is tidy for everyone.  
Following adult instructions:  
• You should listen carefully and 
follow what the adults say straight 
away.  
Moving carefully:  
• You should walk calmly around the 
classroom – no running or pushing. 

Setting expectations and modelling behaviour:  
• Be consistent across the school.  
• Role model and encourage good expectations to 
keep classrooms tidy.  
• Lunch staff should follow the classroom rules and 
behaviour expectations, like voice levels.  
• Provide a wet play menu in classrooms so children 
know what they can and can’t do.  
• Suggest board games, colouring, and other quiet 
activities.  
Supporting transitions and routines:  
• Support children to transition from break to lessons 
with a calming activity.  
• Give a 5-minute warning before tidy-up time so 
children know what’s expected.  
• Lunch supervisors should leave enough time at the 
end of lunch for classrooms to be tidied.  
• Communicate clearly across school when it’s wet 
play. 
 
Use cues  
e.g. • “Let’s use voice level ___.”  
• “Quiet talking, please.”  
• “Play sensibly and calmly.”  
• “Walk, don’t run.” • “Five minutes left, so get ready 
to tidy up.”  
• “Time to put the games away now.” • “Great job 
using your quiet voice!”  
• “Thank you for sharing and being kind.” 

•Visual supports – use visual 
reminders (like a wet play menu, 
voice level posters, or social stories) 
to help children remember what’s 
expected.  
•Extra adult support – have an extra 
adult check in with children who need 
more help to play safely or use quiet 
voices.  
•Clear boundaries – create clear play 
areas or spaces to help children 
understand where they can play and 
how to move around.  
•Individual movement breaks – allow 
extra short movement breaks if some 
children find it hard to sit still indoors. 
•Calming tools – offer fidget toys, 
sensory breaks, or calming activities 
(like drawing or reading) for children 
who get overwhelmed by noise or 
busyness. 
•Small group play – encourage 
quieter play in smaller groups for 
children who find busy wet playtimes 
challenging.  
•Explicit teaching and reminders – 
regularly practise and role-play what 
safe, calm, indoor play looks like 

Reception:  
• Adults model how to play safely and talk in 
quiet voices.  
• Children learn to take turns and share toys 
with help from adults.  
• Visual reminders (like posters or voice level 
cards) help them understand what’s 
expected.  
• Lots of gentle reminders and praise help 
them build good habits.  
In Key Stage 1 (Years 1–2):  
• Children start to follow these expectations 
more independently (e.g., using quiet voices, 
tidying up).  
• They understand that wet play rules are 
different from outdoor play rules.  
• They practise tidying up and transitioning 
calmly back to lessons.  
• They begin to understand why sharing and 
including others is important.  
In Key Stage 2 (Years 3–6):  
• Children are expected to follow the wet play 
expectations with much more independence. 
• They can choose sensible games and play 
without direct supervision.  
• They know how to help keep the classroom 
tidy and be ready to learn straight after.  
• Older pupils (like Year 6) may help younger 
children learn these rules by supporting in 
classrooms. 

 

 

 

 

 



General expectations- These are expectations that children and adults know and follow 

Respectful Manners Uniform Communal areas Presentation in books 
Children know 
 
•Know that you should always say ‘please’ when you are 
asking for something. 
  
•Know that you should always say ‘thank you’ when you 
receive something or someone does something nice for you.  
 
•Know that you should say ‘Good morning/afternoon’ if 
spoken to.  
 
•Know that it is polite to give eye contact to the person you 
are talking to.  
 
•Know that if you respect someone, you have a good 
opinion of their character or ideas.  
 
•Know that being responsible means being able to be 
trusted to do the right things that are expected of you 
without supervision. 
 

Children know 
 
Know that we wear full uniform, and it is 
worn correctly - shirts tucked in, no 
jumpers around waists etc.   
 
•Know that we wear plain black shoes or 
trainers to school (no colours)  
 
•Know to remove outdoor clothing (coat, 
hats, gloves, scarves etc.) once inside the 
building and hang them up appropriately   
 
•Know that we can wear a watch and one 
pair of small stud earrings.  
 
•Know to bring correct PE kit as 
appropriate  
 
•Long hair is tied up 

Children know 
 
•Know that we are respectful of the learning 
environment   
 
•Know to take care of displays when lining up 
   
•Know to place all litter in a dustbin, do not 
walk past  
 
•Know to walk around school in a quiet, 
sensible manner   
 
•Know that we pick up coats and place back 
on pegs / report to the class teacher 

Children know 
 
•We know how to set out our work in our books  
 
•Date – left hand side next to margin in words (except for day 
number); 6 digit format used in Maths books along with 
Roman numerals in Upper KS2 to reinforce  
 
•Date underlined with ruler and sharpened pencil  
 
•Learning intention– stick in straight and under the date  
 
•Handwriting expectations to be followed in all subjects – use 
of pen or sharpened pencil  
 
•Maths books – one digit one square question •Sketch books – 
use of words and labels following handwriting expectations. 
Use of rulers, pens and sharpened pencils.   
 
•We take pride in all books through the absence of graffiti, 
large ticks in self marking, folded edges of pages etc 

Adults know 
•Know that you should always say ‘please’ when you are 
asking for something. 
 
•Know that you should always say ‘thank you’ when you 
receive something or someone does something nice for you. 
 
•Know that you should say ‘Good morning/afternoon’ if 
spoken to.  
 
•Know that it is polite to give eye contact to the person you 
are talking to.  
 
•Know that if you respect someone, you have a good 
opinion of their character or ideas.  
 
•Know that being responsible means being able to be 
trusted to do the right things that are expected of you 
without supervision. 
 

Adults know 
•Ensure uniform is correct at all times  
 
•Provide ‘spare’ correct uniform as 
appropriate 
 
 •Engage in dialogue with families when 
uniform is not correct, to understand what 
causes this and break down barriers to 
wearing the correct uniform.  
 
•Be understanding and fair yet uphold the 
standards expected  
 
•Check uniform regularly, in line with the 
routines part of this document  
 
•Present themselves in appropriate dress, 
in line with staff policy 

Adults know 
•Ensure tidy workspaces including their desk  
 
 •Ensure all space outside their classroom is 
clutter free  
 
•Pick up any rubbish and place in the dustbin, 
do not walk past it  
 
•Ensure all displays are kept in good order  
 
•Pick up coats and place back on pegs / 
report to the class teacher  
 
•Praise/reward/prompt children as required 

Adults know 
•Ensure the front cover is neat and presentable- printed label 
name, year group or class, subject with capital letters 
appropriately used  
 
•Cut any sheets used down to size neatly, stick them in aligned 
to lines in the book and positioned with the margin.  
 
•Use the appropriate amount of glue to stick in.  
 
•Follow the marking and feedback policy giving immediate 
feedback to children on basic errors, letter reversals, spellings, 
punctuation  
 
•Model the expectations of presentation in their marking – 
handwriting and no crossing out in pen 



Emotional literacy (Skills progression) 

Emotional literacy is the ability to recognise, understand, express, and manage emotions. It helps pupils develop self-awareness, self-regulation, empathy, resilience, and positive relationships. By 

teaching these skills explicitly and modelling them consistently, we can support positive behaviour, wellbeing, and a safe, inclusive learning environment. 

 Reception Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

Emotional 
literacy 

• Name a wider range of 
emotions and recognise 
them in others.  
• Begin to explain what 
has caused an emotion.  
• Use simple language to 
express how they are 
feeling.  
• Recognise basic 
physical signs of 
emotions.  
• Begin to use simple 
calming strategies with 
adult support.  
• Show empathy by 
noticing when others are 
upset and offering help.  

• Identify and describe 
their own emotions more 
clearly.  
• Recognise that 
different people may feel 
differently in the same 
situation.  
• Begin to recognise 
early signs of emotional 
escalation.  
• Use taught strategies 
to calm themselves with 
support.  
• Demonstrate empathy 
by responding 
appropriately.  
 

• Explain how emotions 
influence behaviour.  
Recognise mixed 
feelings.  
• Identify physical 
sensations linked to 
emotions.  
• Use words rather than 
physical actions.  
• Reflect on what helps 
them feel calm.  
• Express empathy and 
support peers.  
 

• Recognise emotional 
patterns.  
• Understand emotions 
can change.  
• Identify triggers.  
• Use regulation 
strategies independently.  
• Explain emotional 
impact on others.  
• Show empathy through 
perspective-taking.  
 

• Describe complex 
emotions.  
• Understand thought–
feeling–behaviour links.  
• Identify stress 
responses.  
• Choose appropriate 
strategies.  
• Reflect during conflict.  
• Support others’ 
wellbeing.  
 

• Analyse emotional 
impact on decisions.  
Recognise stress and 
anxiety.  
Understand lifestyle 
impact on mental health.  
• Use regulation 
strategies independently.  
• Express empathy.  
• Know when to seek 
help.  
 

• Confidently identify 
and regulate emotions.  
• Recognise triggers and 
warning signs.  
• Use reflective 
strategies during 
challenge.  
• Demonstrate emotional 
resilience.  
• Show mature empathy.  
• Take responsibility for 
mental health support  
 

Vocabulary/ 
Sentence 
stems 

I feel happy / sad / cross 
/ scared.  
My tummy feels funny.  
I don’t like this.  
I feel ___ because ___.  
My body feels wiggly / 
tight / tired.  
I need help to calm 
down.  
Can you help me please?  
Next time I will try to 
___.  
That made  

I am feeling ___ and it is 
making me want to ___.  
I felt ___ when ___.  
I need some quiet time.  
Something that helps me 
is ___.  
I am sorry for ___.  
I can make it better by 
___.  

I am starting to feel ___.  
My body is telling me 
that I need ___.  
I need time to calm 
down before I talk.  
I understand what I did / 
said affected ___.  
Next time, I will try to 
___.  

When I feel ___, I 
sometimes behave by 
___.  
My behaviour was 
showing that I was 
feeling ___.  
I can use ___ to help me 
calm down.  
I am beginning to feel 
calmer now.  
I can see this situation 
from another point of 
view.  
I could have handled this 
differently by _____ 

I noticed that ___ was a 
trigger for me.  
I was feeling ___ before 
my behaviour changed.  
I chose a strategy to 
help me stay calm.  
I needed space before 
solving the problem.  
I take responsibility for 
my actions.  
I want to repair the 
situation by ___.  

My emotions influenced 
my decision by ___.  
I can recognise patterns 
in how I react when ___.  
I used self-regulation 
strategies to manage my 
feelings.  
Even though it was 
difficult, I persevered by 
___.  
I understand the impact 
of my behaviour on 
others.  
I will make amends 
by______ 
 
 

can identify my 
emotional triggers and 
early warning signs.  
I managed my emotions 
so that I could respond 
thoughtfully.  
I considered how my 
actions aligned with my 
values.  
I take responsibility for 
repairing harm.  
I know when to seek 
support for myself or 
others.  



Potential 
activities 
Books/media  
 

Activities:  
Emotion faces game; 
mirror play; building 
comfort corners / boxes; 
emotion songs and 
dances. Emotion 
journaling; emotion 
charades; calm-down 
bottles; circle time  
 
Books:  
The Colour Monster; 
Glad Monster, Sad 
Monster; Today I Feel 
Silly. In My Heart; When 
Sophie Gets Angry; My 
Many Coloured Days  
 
TV / Film:  
Sesame Street; Daniel 
Tiger’s Neighbourhood; 
Bluey  

Activities:  
Emotion check-in; story 
discussions; role-play  
 
Books:  
The Way I Feel; Grumpy 
Monkey; Ruby Finds a 
Worry  
 
TV / Film:  
Inside Out (clips); 
Charlie and Lola; Bluey  

Activities:  
Emotion mapping; 
feelings diary; 
mindfulness  
 
Books:  
How Are You Feeling 
Today?; Huge Bag of 
Worries; A Little Spot of 
Feelings  
 
TV / Film:  
Inside Out; Arthur; Bluey  

Activities:  
Emotion diaries; conflict 
role-play; mindful 
movement  
 
Books:  
When Sadness is at Your 
Door; The Invisible 
String; Have You Filled a 
Bucket Today?  
 
TV / Film:  
Inside Out; Anne with an 
E  

Activities:  
Thought-feeling-
behaviour maps; stress 
toolkit; empathy 
discussions  
 
Books:  
Mindful Me; The Colour 
Monster: Mix It Up!; 
Worry Woos  
 
TV / Film:  
Inside Out; Akeelah and 
the Bee; Heartstopper  

Activities:  
Decision-making 
scenarios; peer support 
circles; self-care 
planning  
 
Books:  
Inside Out and Back 
Again; The Boy, the 
Mole, the Fox and the 
Horse; What to Do When 
You Worry Too Much  
 
TV / Film:  
Inside Out; A Wrinkle in 
Time; Anne with an E  

Activities:  
Emotional journaling; 
stress workshops; group 
projects  
 
Books:  
Wonder; The Anxiety 
Survival Guide for Kids; 
Inside Out guides  
 
TV / Film:  
Inside Out; Wonder; The 
Boy, the Mole, the Fox 
and the Horse  

 

 

 

 

 

 

 



Glossary of terms 

Term  Explanation  Previous Terms  Examples  

Valued  

Behaviours  

Actions that contribute positively to the school 

community by fostering respect, collaboration, and a 

safe learning environment.  

Good behaviours, positive behaviours.  Saying “please” and “thank you”; taking turns and sharing resources; actively 

listening by making eye contact and not interrupting.  

Detrimental 

Behaviours  

Actions that are unhelpful or disruptive, potentially 

harming relationships or the learning environment.  

Bad behaviours, negative behaviours.  Swearing or using unkind language; ignoring instructions during class; interrupting 

peers or adults when they are speaking.  

Therapeutic 

Thinking  

An approach that focuses on understanding the reasons 

behind behaviour and responding empathetically to 

support emotional wellbeing.  

Behaviour management, behaviour 

intervention, STEPS.  

Asking, “What happened?” instead of reprimanding; encouraging reflection on how 

actions affect others; using restorative conversations to repair relationships.  

Emotional 

Literacy  

The ability to recognise, label, and manage emotions 

 in oneself and others.  

Emotional intelligence, social-

emotional learning  

Identifying feelings (e.g., “I feel frustrated because…”); using strategies like deep 

breathing to manage anger; recognising how others might feel in specific situations.  

Zones of 

Regulation  

A framework to help pupils identify their emotional state 

and use strategies to regulate their emotions.  

Traffic light behaviour system (in some 

schools)  

Green Zone: Calm and ready to learn; Yellow Zone: Worried or frustrated; Red 

Zone: Angry or out of control; strategies include deep breathing or asking for help.  

Protective 

Behaviours  

A framework designed to help pupils recognise feelings 

of safety and discomfort and take appropriate action 

when needed.  

Safeguarding education, personal 

safety  

education  

“We all have the right to feel safe at all times”; pupils identify “early warning signs” 

like a stomach ache; creating a “Helping Hand” diagram with names of trusted 

adults.  

Restorative 

Practices  

An approach to resolving conflict that focuses on 

repairing relationships rather than assigning blame or 

punishment.  

Restorative justice  A pupil apologising for interrupting a peer and agreeing to take turns in the future; 

discussing how swearing disrupted learning and finding constructive solutions.  

No Hands Up  A classroom practice where pupils do not raise their 

hands to answer questions, ensuring inclusive 

participation.  

Not applicable (new  

initiative)  

Teachers randomly selecting pupils to answer questions after a period of thinking; 

pupils raising hands only to ask questions or for urgent communication.  

Partner Talk  A collaborative learning method where pupils discuss 

ideas with a partner to develop communication and 

listening skills.  

Talk partners, paired discussions  “Think-Pair-Share”: Pupils consider a question, discuss with a partner, and share 

with the class; using sentence starters like, “I agree because…” or “I think 

differently because…”.  

Manners  Behaviours that show politeness, respect, and 

consideration for others.  

Courtesy, social skills  Greeting adults and peers with “Good morning”; saying “thank you” when receiving 

help; waiting for one’s turn to speak without interrupting.  

 


